2019 Undergraduate Program Learning Outcomes Assessment Summary Report 
Department, Program, & Degree: Enter department, program, & degree
Contact Person: Enter contact person
Date: Select the date.
	Welcome to the Learning Outcomes Assessment Summary Report. This document provides guidance, examples, and suggestions. Tables are included as examples of a format that provides a concise approach for presentation of detailed information, but you can write the report using whatever methods you are most comfortable with (e.g., narratives, charts, pictures). These examples are also available in the Learning Outcomes Assessment Guide.

Please refer to the Learning Outcomes Assessment Guide and the Undergraduate Program Learning Outcomes Assessment Rubric found at https://irpa.umd.edu/Assessment/loa_resources.html under Materials for UMD Undergraduate Programs and Documentation. 



This Undergraduate Program Learning Outcomes Assessment Summary Report is due to the Provost from each undergraduate degree program on October 21. Colleges will collect these reports prior to this deadline and submit together on behalf of each Dean, and may set prior internal deadlines accordingly. Please be concise and define all acronyms. Attach supporting documents as appendices. Please include examples of assessment tools (prompts used to generate student work that was assessed such as pre/post test questions, questions sets, assignment instructions, etc.) and rubrics or statements of criteria used to assess that student work.
For assistance with this template or for assessment consultation, please contact the Office of Institutional Research, Planning & Assessment via email (irpa@umd.edu) or phone (301-405-5590).
1. Program-Level Learning Outcomes
A. Learning Outcomes

Please list all of the learning outcomes for your program for the current four-year assessment cycle. Exemplary outcomes are stated with clarity and specificity, are student-focused, and include precise verbs. Program-level outcomes are more broad and general than course-level outcomes, and are addressed over multiple courses (i.e., they are the cumulative effects of a program of study). 
Please delete greyed text and example prior to entering your learning outcomes.

Tip: Name or number the outcomes to provide an option for a short-hand reference throughout this report.
Example (from ENGR – Electrical and Computer Engineering):

· SLO#1. Broad Foundation: Apply relevant mathematical, scientific, and basic engineering knowledge.

· SLO#2. Disciplinary Foundation: Apply core computer engineering technical knowledge.

· SLO#5. Communication Skills: Communicate effectively both through oral presentations and the written word.
B. Curriculum Map

Please include a curriculum map showing in which courses and/or activities the program-level outcomes are taught. Curriculum maps help show what is distinctive about a program by revealing how the curriculum is planned and designed.
Example Curriculum Map from the Germanic Studies Program

Curriculum Maps indicate the alignment of the curriculum with the learning outcomes. Curriculum maps reveal where learning occurs and the educational experience (introduced, reinforced, and emphasized), Programs could alternatively indicate the depth of coverage as basic, intermediate or advanced expectation. This table refers to program learning outcomes in the top row, and program courses in the first column. See University of Connecticut Assessment for additional examples: https://assessment.uconn.edu/assessment-primer/assessment-primer-curriculum-mapping.
	                    Learning Outcome

Core Course
	LO1: Writing
	LO2: Reading
	LO3: Oral Proficiency
	LO4: Culture

	Intro language sequence (103, 203)
	Introduced
	Introduced
	Introduced
	Introduced

	Intermediate language sequence (204, 301, 302)
	Reinforced
	Reinforced
	Reinforced
	Reinforced

	Survey of German Studies (320)
	Reinforced
	Emphasized
	Reinforced
	Emphasized

	Highlights of German Literature II (322)
	Reinforced
	Emphasized
	Reinforced
	Emphasized

	Advanced Conversation (401)
	Reinforced
	Reinforced
	Emphasized
	Emphasized

	Advanced Composition (403)
	Emphasized
	Reinforced
	Reinforced
	Emphasized

	Content Courses (436, 439, 442, 443, 444, 458)
	Emphasized
	Emphasized
	Emphasized
	Emphasized

	Capstone Seminar (488)
	Emphasized
	Emphasized
	Emphasized
	Emphasized


2. Continuous Improvement
A. Improvements Made to Courses, Curricula, and/or Academic Structure in the Past Academic Year Based on Prior Assessments
Based on your prior assessment findings, what specific improvements have you made to your courses and curriculum? First summarize past results from prior assessment cycles. Then indicate how these results were used to make specific improvements in your program’s courses or curriculum. Please mention any decisions reached in the last academic year (see your response to #8 in last year’s report). Be specific about where any changes have taken place in the last academic year, and the nature of those changes (e.g., improvements to courses, curricula, academic structure). If it is easier, a table can be used to summarize improvements. 

Please delete greyed text and example prior to entering your Assessment-Based Improvements.

Example Summarizing Assessment-based Improvements from the Civil Engineering Program
	Program Learning Outcome
	Assessment-based Rationale for Improvement
	Change in Curriculum
	Improvement in the Assessment Score

	Outcome 6
	There was a need to put more emphasis on earthwork, including the stiffness and workability of analysis soils through compaction tests.
	More detailed examples pertinent to field applications are presented
	The score of 2.8/4.0 was achieved during the 2014-15 academic year, which increased to 3.79/4.0 during the 

2017-18 academic year

	Outcome 4
	The lecture periods pertinent to triaxial testing were insufficient. More time was devoted to lectures, with more examples, to a concept typically covered at the end of the semester.
	More emphasis on triaxial shear. Triaxial testing is one of the most detailed procedures in material testing. More problems were solved in class to achieve a better assessment score.
	A score of 2.9/4.0 during the 2014-15 academic year and 3.28/4.0 during the 2016-17 academic year

	Outcome 19
	Minor modifications in the design of the questions are needed so that the learning outcomes were more easily achieved
	Providing more time during presentations and periodic feedback to students on their presentation skills.
	A score of 3.9/4.0 during the 2013-14 academic year and 4.0/4.0 during the 2017-18 academic year


B. Improvements to Assessment Process during Past Academic Year

Based on prior assessment cycle feedback, have you made any improvements to your assessment process in the last academic year? Please include a rationale for the improvements that has emerged from analysis of prior assessment work or information on best practices.
Please delete greyed text and example prior to entering improvements to your Assessment Process.

A table or a narrative may be used to summarize improvements. For example, this table summarizes two improvements to an assessment process:
	Outcome
	Rationale for Improvement
	Improvement in Assessment Process

	Outcomes 1-5
	We observed a 100% rate on benchmark and decided to raise the rigor of the benchmark.
	New benchmark: 70% of students should receive “good”

	Outcome 6
	To provide more complete assessment of the program.
	Added embedded assessment to XXXX440


This narrative summarizes two improvements to the Journalism assessment process:
The college last fall implemented a tougher standard for success in our findings, based on feedback from the provost’s coordinators group. Before fall 2015, the college assessment plan stipulated that 90 percent of undergraduate student work reviewed in core classes would be assessed at a minimum of a 2 (“Fair”) level on a 0-4 scale, according to rubrics for a particular class. (0=Unacceptable; 1=Poor; 2=Fair; 3=Good; 4=Excellent.)  Because all learning outcome areas were routinely meeting that benchmark, the college’s faculty set a new goal for the fall 2015 review: that a minimum of 70 percent of student work reviewed in core classes would attain a score of at least 3 (“Good”) or higher. The exception to this would be on Learning Outcome 6, which covers basic numerical concepts needed for storytelling, for which the college has required and will still require a 100 percent score on the assessment in order for students to advance to the next skills class.
C. Response to ‘Unsatisfactory’ Scores during Prior Review Cycle
If you received any scores of “unsatisfactory” (0 or 1), please describe how you have addressed concerns raised in last year’s feedback.
3. Assessment Process Participants

Assessment is more successful when there is active, continuous participation from faculty and other stakeholder groups as opposed to when assessment is carried out by one individual or a central team/office. Describe the engagement of faculty and others (e.g., staff, students, alumni, and or outside professionals of the field) in the assessment process. In some cases, non-faculty stakeholders review student work directly, whereas in others they provide evidence in the form of feedback collected through surveys or focus groups to inform the direction of the program and assessment process. What roles did these participants play in the assessment process (e.g., review of student work, data collection and analysis, collaborative discussions that drive continued improvement)?
Programs are encouraged to engage multiple faculty in all stages of assessment: development of learning outcomes and assessments, collection of data, review and discussion of results, planning of evidence-based improvements, etc. Engagement of non-faculty stakeholders may be appropriate to provide a wider perspective to assessment. Some programs may engage non-faculty stakeholders in direct review of student work or may gain perspectives that influence continual improvement efforts with surveys (e.g., alumni survey, exit survey) or focus groups.
4. Assessment Cycle Plan
A. 4-Year Assessment Plan
Clearly summarize your 4-year assessment plan for AY2019-20 through AY2022-23. Please note: At least one learning outcome should be assessed each year using measures that provide direct evidence related to student learning. The expectation is that all outcomes are assessed at least once every 4-year cycle. 
Please delete greyed text and example prior to entering your 4-year assessment plan.

A table is a one way to summarize your assessment plan. In this table from the Spanish Program the years are listed in the top row, Column 1 indicates the LO number, Column 2 states the learning outcome, and the remaining columns indicate when data for the outcome will be collected (C) and assessed (A). See University of Connecticut Assessment for additional examples: https://assessment.uconn.edu/assessment-primer/assessment-primer-assessment-planning.

	SPAN Learning Outcomes Plan
	AY 19-20
	AY 20-21
	AY 21-22
	AY 22-23

	Goal num
	Goal Description
	Fall '19
	Spr '20
	Fall '20
	Spr '21
	Fall '21
	Spr '22
	Fall '22
	Spr '23

	LOA1
	Communicate effectively in Spanish in writing with clear evidence of target-language accuracy, organization, and clarity of thought.
	 
	C
	A
	 
	C
	A
	
	

	LOA2
	Demonstrate knowledge of the institutions, values, practices, and cultural products of the Spanish-speaking world by comparing/contrasting specific cultural aspects of a specific target culture/artifacts to the United States or between two target cultures/artifacts using level-specific target language norms.
	C
	A
	 
	 
	 
	 
	C
	A

	LOA3
	Conduct research in the fields of language, literature, and cultures in Spanish using appropriate written, oral, and video primary and secondary sources, as possible, in Spanish.
	 
	 
	C
	A
	 
	 
	
	

	Collect
	1
	0
	1
	1
	1
	0
	1
	0

	Analyze
	0
	1
	0
	1
	1
	1
	0
	1


Note. C = collect; A = Analyze
B. Proposed Measures for Upcoming Academic Year
Describe the measures that will be used for learning outcomes assessment for the upcoming academic year. The most effective measures provide direct evidence of student learning and are clearly and directly connected to the specific learning outcome. Indirect measures (e.g., surveys, exit interviews/focus groups) may be employed but ONLY as supplemental to direct measures. If available and you would like feedback, please include or attach examples of assessment measures (tools for analysis of student work, rubrics), prompts to generate student work (e.g., test questions, a paper, pretest/posttest questions), and any validity evidence (e.g., process used to create prompts and rubrics, process to verify that the measures are directly connected to the learning outcome). 
5. Summary of Assessment Work this Past Year 
Please complete A-E for each learning outcome assessed in last year’s cycle. 
A. Learning Outcome

State the learning outcome assessed.
B. Measures

Describe measures used for learning outcomes assessment. The most effective measures provide direct evidence of student learning and are clearly and directly connected to the specific learning outcome. Indirect measures may be employed , but only as supplemental to direct measures. Please include or attach examples of assessment measures (tools for analysis of student work, rubrics), prompts to generate student work (e.g., test questions, a paper, pretest/posttest questions), and, if available, any validity evidence (e.g., process used to create prompts and rubrics, process used to verify that the measures are directly connected to the learning outcome). 
C. Results

Present results (i.e., data collection process, analysis methods, and findings and data) from learning outcomes assessment. The presentation should allow interpretation (present interpretation under Conclusions) of the data in the context of the learning outcome. Consider including numbers of students assessed, scores achieved, and pertinent demographic information (e.g., information showing how the students sampled are representative of the broader population of students in the program and that the students sampled have taken the courses where the learning outcome was taught), and evidence of reliability.
Please delete greyed text and example prior to entering your results.

A note about demographic information
Demographic information can help show how the work sampled is representative of the broader population (e.g., sample is similar in terms of gender, race/ethnicity, and class level) and whether subpopulations perform differently on the learning outcomes (e.g., do males perform better or worse than females). Demographic information may also be helpful for better understanding underperforming students (e.g., whether those who did not take a course or series of courses perform worse than those who did). 
A note about reliability

Reliability refers to the consistency and repeatability of your assessment scores. Please describe efforts made to improve reliability (e.g., using multiple raters to rate each piece of student work; training raters on a rubric; guidelines and procedures regarding administration and scoring; statistical measures of reliability). 

A table may be useful to report assessment data. The example table below reveals the total number of students in the program, the number of students in the sample, the criteria for assessment, the number of students and percent of students who met the expectation for the outcome. This table includes some demographic data that is pertinent to the question: Which major curriculum path (path 1 or 2) best prepares students for meeting outcome 1? Other types of demographics (year in school, prior course, gender, age, etc.) may be of importance to other programs or other learning outcomes.
Results of learning outcomes assessment
A total of 200 students’ essays collected in senior capstone course were reviewed according to criteria related to Outcome 1 (listed in column 1 and see Rubric 1 in Appendix). Table contains counts of students receiving a score of 4 or greater on the rubric.

	Rubric criterion for Learning Outcome 1
	Path 1 students
	% of all students
	Path 2 students
	% of all students
	Both Paths 
	% of all students

	1.1 Displays….
	50
	25%
	50
	25%
	100
	50%

	1.2 Develops ….
	100
	50%
	20
	10%
	120
	60%

	1.3 Analyzes…
	120
	60%
	60
	30%
	180
	90%


D. Conclusions

Present interpretation of results. Indicate how conclusions follow directly from results, with insightful analysis regarding student learning. You may wish to provide interpretations in context of the program (referring to a curriculum map if you have one) to illustrate how classes/activities might have affected results.
E. Actions

What actions will you take as a result of the analysis and assessment process? Please be specific about any changes to courses, curriculum, or assessment process resulting from your analysis. You may want to consider referring to your curriculum map, if you have developed one.
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