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Fundamental Studies Requirements

“Fundamental Studies courses ensure that students have the basic 
skills in written and oral communication, in mathematical analysis, and 
in critical thinking that are important to their success across the 
curriculum and in their professional lives.”

A. Mathematics
B. Analytic Reasoning
C. Oral Communication
D. Academic Writing
E. Professional Writing



A Guiding Metaphor for Academic Writing:
”The Unending Conversation”

"Imagine that you enter a parlor. You come late. When you arrive, others 
have long preceded you, and they are engaged in a heated discussion, a 
discussion too heated for them to pause and tell you exactly what it is about. 
In fact, the discussion had already begun long before any of them got there, 
so that no one present is qualified to retrace for you all the steps that had 
gone before. You listen for a while, until you decide that you have caught the 
tenor of the argument; then you put in your oar. Someone answers; you 
answer him; another comes to your defense; another aligns himself against 
you, to either the embarrassment or gratification of your opponent, 
depending upon the quality of your ally's assistance. However, the discussion 
is interminable. The hour grows late, you must depart. And you do depart, 
with the discussion still vigorously in progress."

Kenneth Burke, The Philosophy of Literary Form, 1941



Fundamental Studies Academic Writing
Prepares students with a foundational understanding of the writing skills needed for success in further 
studies at Maryland and beyond.

On completion of an Academic Writing course, students will be able to:

A. Demonstrate understanding of writing as a series of tasks, including finding, evaluating, analyzing, and 
synthesizing appropriate sources, and as a process that involves composing, editing, and revising.

B. Demonstrate critical reading and analytical skills, including understanding an argument's major 
assertions and assumptions and how to evaluate its supporting evidence.

C. Demonstrate facility with the fundamentals of persuasion as these are adapted to a variety of special 
situations and audiences in academic writing.

D. Demonstrate research skills, integrate their own ideas with those of others, and apply the conventions 
of attribution and citation correctly.

E. Use Standard Written English and edit and revise their own writing for appropriateness.  Students 
should take responsibility for such features as format, syntax, grammar, punctuation, and spelling.

F. Demonstrate an understanding of the connection between writing and thinking and use writing and 
reading for inquiry, learning, thinking, and communicating in an academic setting.



Typical Sequence of FSAW Writing Projects

1. Academic Summary
2. Annotated Bibliography
3. Inquiry Essay
4. Rhetorical Analysis
5. Digital Forum
6. Position Paper
7. Revision and Reflection



A Guiding Principle for Professional Writing:
Genre as Social Action

“A rhetorically sound definition of genre must be centered not on 
the substance or the form of discourse but on the action it is used 
to accomplish. . . . We understand genres as typified rhetorical 
actions based in recurrent situations. . . .”
“We cannot just learn a pattern of forms or even a method of 
achieving our own ends, but rather we must learn the variety of 
possible ends, an understanding of the situation, potentials for 
failures and successes. . . . [F]or the student, genres serve as keys to 
understanding how to participate in the actions of a community.”

Carolyn R. Miller, “Genre as Social Action,” 1984



Fundamental Studies Professional Writing
Science Writing (ENGL 390)

Argumentation/Advanced Composition (ENGL 391)

Legal Writing (ENGL 392) 

Technical Writing (ENGL 393)

Business Writing (ENGL 394)

Writing for the Health Professions (ENGL 395)

Special Topics in Professional Writing (ENGL 398)
Writing about the Arts (ENGL 398A)
Writing for Social Entrepreneurship (ENGL 398B)
Writing Case Studies and Investigative Reports (ENGL 398C)
Writing about Economics (ENGL 398E)
Scholarly Writing in the Humanities (ENGL 398L)
Writing for Nonprofits (ENGL 398N)
Nonfiction Narrative Writing and Editing (ENGL 398R)
Writing about the Environment (ENGL 398V)



Fundamental Studies Professional Writing
Strengthens writing skills and prepares students for the range of writing expected of them after 
graduation.

On completion of a Professional Writing course, students will be able to:

A. Analyze a variety of professional rhetorical situations and produce appropriate texts in response.

B. Understand the stages required to produce competent, professional writing through planning, 
drafting, revising, and editing.

C. Identify and implement the appropriate research methods for each writing task.

D. Practice the ethical use of sources and the conventions of citation appropriate to each genre.

E. Write for the intended readers of a text, and design or adapt texts to audiences who may differ 
in their familiarity with the subject matter.

F. Demonstrate competence in Standard Written English, including grammar, sentence and 
paragraph structure, coherence, and document design (including the use of the visual) and be 
able to use this knowledge to revise texts.

G. Produce cogent arguments that identify arguable issues, reflect the degree of available evidence, 
and take account of counter arguments.



Typical Sequence of Linked FSPW Assignments

Project #1: Situation analysis Project #1: Topic Proposal 

Project #2: Causal analysis Project #2: Stakeholder & client analysis

Project #3: Evaluation paper Project #3: Inquiry Project
(Feasibility Study, Recommendation
Report, Report for Decision Making)

Project #4: Proposal: Print Project #4: Proposal: Print

Project #5: Proposal: Oral Project #5: Proposal: Oral

























Using Writing within Learning Outcomes Assessment

1. Expand and refine learning outcomes into a teachable, measurable definition.







Using Writing within Learning Outcomes Assessment

3. Identify data (i.e., type of student performance) appropriate for 
assessing the outcome.

4. Determine logistical procedures for collecting and assessing data.
• Specific data to be collected (which papers or presentations are to be 

collected from which classes)
• When the data will be collected
• Sampling technique used



Using Writing within Learning Outcomes Assessment

5. Generate an assessment rubric (set of criteria) based on the 
outcome to be assessed.

6. Pilot rubric with appropriate evaluators in order to identify any 
problems with it, and revise accordingly.

7. Apply rubric in real assessment of student performance, including,
where appropriate, proper training for evaluators.

8. Ask evaluators to discuss the results of the assessment and come to 
a collective judgement as to the degree to which the program in 
enables students to achieve the outcome, then write and submit 
the assessment report. 







Morning Reflective Writing Questions (11:45am—12:00pm)

Since you have just finished reading and assessing student work, please spend the next 15 minutes writing in response to these 
questions about our assessment process. You can either write your responses on the handout and submit them to the PWP Main 
Office or compose them in our online SurveyMonkey form: https://www.surveymonkey.com/r/J23LFPN

1. Describe the type of assignment/project you were reading, and comment on how well this particular type of assignment allows 
you to assess student achievement of this learning outcome?

2. Comment on the student materials that you read this morning.

a. What types of materials (prewriting, drafts, peer feedback, teacher feedback, final drafts, reflective memos) were most 
useful for you in assessing student achievement of this learning outcome, and why?

b. What types of materials were less useful, and why?

3. Comment on the rubric itself. What aspects of the criteria and/or the descriptive language seem to be particularly useful in 
assessing student achievement of this learning outcome? What revisions, if any, would you recommend for the rubric criteria 
and/or descriptive language?



Composite Assessment Results

Criterion Total Scores
Average 

Score
(out of 3)

Advanced
(Score: 3)

Proficient
(Score: 2)

Beginning
(Score: 1)

Unacceptable
(Score: 0)

Planning 111 1.78 19%
21 students

47%
52 students

26%
31 students

7%
7 students

Drafting 114 2.01 23%
26 students

56%
66 students

20%
21 students

1%
1 student

Revising 112 1.78 20%
22 students

47%
54 students

26%
28 students

8%
8 students

Editing 113 1.82 17%
20 students

52%
58 students

28%
32 students

3%
3 students

Reflecting 112 1.77 24%
27 students

37%
43 students

31%
34 students

8%
8 students



Afternoon Discussion Section, Part 1

Freewriting (1:00pm—1:15pm)

Please spend the first 10-15 minutes reflecting on and analyzing the 
assessment results. You can write either on the back of the handout or 
online: https://www.surveymonkey.com/r/JJZJZ6P

A.   What surprises you? Why is it surprising?

B.   What doesn’t surprise you, and why isn’t it surprising?

C.   What do these results help you to understand about student 
achievement of these learning outcomes? What do these results prompt 
you to reflect on about student work and student learning in PWP 
courses?



Afternoon Discussion Section, Part 2
Large-Group Discussion (1:15pm—1:45pm)

A.   What do you think might account for these results (both the surprising 
and unsurprising results)?

B.   What do our students do well, and how can we build on that?

C.   What do our students struggle with (in terms of this learning outcome)?  
What aspects of our courses / our projects / student activity in completing 
those projects do we need to think about improving?



Afternoon Discussion Section, Part 3

Small-Group Discussion of Pedagogical Implications (1:45pm—2:30pm)

NOTE: Each small group should have 1 notetaker who sends her or his 
materials to Scott Wible (swible@umd.edu or dropped off in PWP main 
office).

A.   What aspects of teaching toward this learning outcome might we 
need to think about implementing program-wide?

B.   What aspects of teaching toward this learning outcome should be 
open to instructor variation and/or to course/discipline variation?

C.   In short, what should the PWP approach to teaching this learning 
outcome look like? 



Afternoon Discussion Section, Part 4

Large-Group Discussion of Pedagogical Implications (2:30pm—3:00pm)

A.   What aspects of teaching toward this learning outcome might we need 
to think about implementing program-wide?

B.   What aspects of teaching toward this learning outcome should be open 
to instructor variation and/or to course/discipline variation?

C.   In short, what should the PWP approach to teaching this learning 
outcome look like?



Using Writing Projects For
Programmatic Learning Outcomes Assessment

Disciplines are not simply a specific body of knowledge
(Michael Carter: “knowing that”)

Disciplines are active ways of knowing-–the habits of mind and the recurring 
activities of the disciplinary community

(Michael Carter: “knowing how”)

“ Typified responses to recurrent rhetorical situations” (Carolyn Miller)

“Ways of knowing and doing in the disciplines” (Michael Carter)



Problem Solving Disciplines 
Disciplinary Ways of Knowing Examples of Disciplines Typical Writing Genres

identify, define, and analyze 
problems

find and evaluate necessary 
information

apply basic disciplinary theories to 
design solutions

evaluate solutions

create arguments to support best 
solutions 

accounting

agricultural economics

animal and avian science

business management

engineering

nutrition and food science

forestry management

mathematics

business plan

feasibility report

management plan

marketing plan

report to management

project report

project proposal

technical memoranda

technical report



A. James Clark School of Engineering

Department of Aerospace Engineering
Bachelor's - Aerospace Engineering
a. Ability to apply knowledge of mathematics

b. Ability to apply knowledge of basic science (chemistry, physics)

c. Ability to apply knowledge of engineering principles

d. Ability to use computers to solve engineering problems

e. Ability to identify, formulate, and solve engineering problems

f. Ability to design and conduct experiments
g. Ability to analyze and interpret data
h. Ability to design a component, system, or process to meet desired needs under realistic constraints

i. Ability to use the techniques, skills, and tools of modern engineering practice

j. Ability to write effectively
k. Ability to speak effectively

l. Ability to function effectively as part of a multidisciplinary team

m. Understanding of professional and ethical responsibility

n. Knowledge of contemporary issues in engineering

o. Understanding of the impact of engineering solutions in a global, societal, environmental, and economic context

p. Awareness of the need to continually upgrade one’s technical knowledge base and skills, and the ability to do so



Robert H. Smith School of Business
Bachelor's - Operations Management

a. Students will be able to demonstrate a clear understanding of important 
concepts and methodologies in the core business disciplines and in the specific 
fields of Operation Management.

b. Students will demonstrate critical reasoning and written communication skills 
through the individual analysis and write-up of a business case.

c. Students will demonstrate their oral communication skills by presenting an 
analysis of a business case to their class.

d. Students will demonstrate their leadership skills by leading a class discussion or 
a group project on a business case.

e. Students will demonstrate their abilities to work effectively with other 
members of a team in the preparation of a group project.



Empirical Inquiry-Based Disciplines 
Disciplinary Ways of Knowing Examples of Disciplines Typical Writing Genres

identify important research 
questions

identify relevant existing theories

create hypotheses

test hypotheses using appropriate 
methods to gather, analyze, and 
explain empirical data

anthropology

biology

chemistry

geology

microbiology

political science

psychology

public policy

sociology

laboratory reports

poster

poster presentation

research proposal

research report

scientific article

scientific presentation



Department of Psychology
Bachelor's - Psychology
• Research Methods: Understand and apply basic research methods in psychology, including 

research design, data analysis, and interpretation. Formulate testable hypotheses. Select and 
apply appropriate methods. Collect, analyze, interpret, and report data using appropriate 
statistical strategies. Recognize limitations in applicability of results. Demonstrate technological 
competency and information literacy related to research methods.

• Critical Thinking: Use creative and critical thinking to solve problems related to the behavior and 
mental processes. Use critical thinking effectively. Engage in critical thinking. Use reasoning to 
recognize, develop, defend, and criticize arguments and other persuasive appeals.

• Communication: Communicate effectively in a variety of formats. Demonstrate effective writing 
skills. Demonstrate effective oral communication skills, if applicable. Demonstrate interpersonal 
skills.

• Content: Demonstrate familiarity with the questions that gave rise to content knowledge, a 
sampling of the major concepts, theoretical perspectives, empirical findings, and historical trends 
in psychology.



Disciplines that Research
Primary and Secondary Sources

Disciplinary Ways of Knowing Examples of Disciplines Typical Writing Genres

compose significant research 
question

locate relevant primary and 
secondary sources

evaluate  and analyze sources

use sources to compose an 
argument that answers the 
research question

history

literature

philosophy

religious studies

women’s and gender studies

historical narrative from sources

literary criticism

research paper

research project



College of Arts and Humanities
Department of History
Bachelor's - History
a. Students will be able to distinguish among a variety of genres of 

primary and secondary historical texts (e.g. documents, 
monographs, letters, novels, film, political cartoons, essays) and use 
them appropriately and effectively in academic work.

b. Students will demonstrate the ability to conduct research using 
primary and secondary sources including archival, print and non-
print, and web-based texts.

c. Students will demonstrate the ability to define and defend a 
historical thesis.



College of Arts and Humanities
Department of Art History and Archaeology
Bachelor's - Art History and Archaeology
a. Students demonstrate knowledge of a large set of artistic monuments, objects, and 

performances in the history of art and in specific periods and/or cultures and place the visual 
arts in cultural historical, political, and/or social contexts

b. Students communicate effectively about art in writing, applying complex forms of analysis in 
essay-length papers using clear and concise prose

c. Students employ the appropriate technologies for conducting research in the history of art, 
including print sources and/or electronic information

d. Students communicate effectively in oral presentations using visual media (i.e., PowerPoint 
presentation)

e. Students recognize the methods and theories used to ask and address significant questions 
about works of art, and understand the values informing them

f. Students demonstrate skills in visual analysis by identifying specific formal elements and 
understanding the interaction of these elements

g. Students demonstrate critical analysis skills and sensitivity to diversity in comparing works of 
art across time, geography, and/or culture



Performance-Oriented Disciplines

Disciplinary Ways of Knowing Examples of Disciplines Typical Writing Genres

learning critical issues and 
standards that guide performance

learning to perform in ways that 
reflect an understanding of these 
issues and standards

architecture

art and design

graphic design

industrial design

landscape architecture

music, dance, and theater

language, writing, & rhetoric

journalism

portfolio of artifacts

Artifacts take on added 
importance:
Drawings
Sculptures
Paintings
Multimedia
Written texts in journalism or 
rhetoric 

artist’s statement 

the critique



College of Arts and Humanities
School of Theatre, Dance and Performance Studies
Bachelor's - Dance
Students will:

a. Perform dance movement with clarity, expressivity, and a sense of personal 
style.

b. Speak and write from the perspective of dance participant, observer, and 
creator, with depth and perspective.

c. Demonstrate choreographic invention and innovative vision, and utilize a 
variety of forms of choreography.



Using Writing within Learning Outcomes Assessment

Disciplines are active ways of knowing-–the habits of mind and the 
recurring activities of the disciplinary community

(Michael Carter: “knowing how”)

1. Identify writing-related learning outcomes as well as outcomes where
students demonstrate “active ways of knowing” through writing.
B.S. in Aerospace Engineering
• Ability to design and conduct experiments
• Ability to analyze and interpret data



Using Writing within Learning Outcomes Assessment
2. Expand and refine those learning outcomes into a teachable, measurable definition:

To demonstrate that graduates have an ability to design and conduct experiments as well as
analyze and interpret data, they should be able to:

• Take an experimental problem and develop a hypothesis, define the pertinent dependent 
and independent variables, and establish a sound experimental method that will allow them 
to measure the variables and test the hypothesis;

• Conduct an experimental procedure, use laboratory materials properly and safely, carefully 
note observations in a laboratory notebook, and describe the procedure clearly for others;

• Measure and record raw experimental data and analyze those data for the purposes of 
understanding and explaining the data. Graduates should be able to represent data in both 
verbal and visual forms (equations, tables, graphs, figures, etc.) in a way that is both an 
accurate and an honest reflection of the data. 

• Render the data meaningful by discussing the data in the context of the hypothesis and 
appropriate theories and principles and by stating, clearly and concisely, conclusions that can 
be drawn from the experiment.



Using Writing within Learning Outcomes Assessment

3. Identify data (i.e., type of student performance) appropriate for 
assessing the outcome.

4. Determine logistical procedures for collecting and assessing data.
• Specific data to be collected (which papers or presentations are to be 

collected from which classes)
• When the data will be collected
• Sampling technique used



Using Writing within Learning Outcomes Assessment

5. Generate an assessment rubric (set of criteria) based on the 
outcome to be assessed.

6. Pilot rubric with appropriate evaluators in order to identify any 
problems with it, and revise accordingly.

7. Apply rubric in real assessment of student performance, including,
where appropriate, proper training for evaluators.

8. Ask evaluators to discuss the results of the assessment and come to 
a collective judgement as to the degree to which the program in 
enables students to achieve the outcome, then write and submit 
the assessment report. 



Clarifying Questions?

Emerging Connections?

Challenging Situations?
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